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Embracing Diversity in Multi-Racial 
Classrooms through Pedagogical Strategies  
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Abstract:  Creating inclusive and supportive learning environments has become critical concern in today’s 
diverse educational environment. In response, this study has examined the complexities of multi-racial 
classrooms. It focused on identifying key challenges and proposing actionable pedagogical interventions 
for educators. The study was grounded in Critical Race Theory which provides valuable lens for 
understanding and addressing challenges posed by racial disparities within these diverse classroom 
settings. The study employed a systematic literature review following a structured five-step framework. 
Data were sourced from reputable academic databases, including WOS, SCOPUS, and IBSS. These 
databases are famous for their comprehensive collections of scholarly literature. Through a meticulous 
selection process, 74 relevant research articles and books published between 2015 and 2025 were 
analyzed. The synthesized findings were organized into emerging themes. The themes revealed that multi-
racial classrooms foster collaborative learning and prepare students for real-world multicultural 
interactions. However, emerged challenges include cultural biases, stereotypes, and misunderstandings. 
Effective strategies such as collaborative teaching, reflective learning, and peer-based interactions are 
vital for promoting inclusivity in diverse classrooms. Additionally, group discussions on current social 
issues enhance intercultural understanding, turning multi-racial classrooms into dynamic spaces for 
engagement. To support teachers in navigating these complexities, the study advocates for the broad 
implementation of professional development programs focused on cultivating cultural competence and 
advancing inclusive pedagogical practices across educational institutions. 

Keywords: Education, Critical Race Theory, classroom dynamics, inclusivity, student diversity, multi-racial 
classrooms 

1. Introduction 

The movement of people across borders is contributing to growing diversity in schools 
and colleges worldwide. This demographic shift has led to the emergence of multi-
racial classrooms where students bring with them distinct learning styles, experiences, 
and cultural perspectives. These multi-racial communities reflect a broader cultural 
diversity that significantly influences teaching practices, learner engagement, and 
social integration (Neves et al., 2023). This changing educational environment 
prompts important questions: How can teachers effectively embrace inclusivity and 
celebrate cultural diversity within these complex classroom environments? There is 
an urgent need to investigate how equity and inclusion are addressed within 
educational systems. It is also essential to evaluate how these systems meet the varied 
needs and lived experiences of learners from diverse racial backgrounds (Goodwin et 
al., 2023). Addressing these challenges calls for a critical review of current teaching 
methods to ensure they are inclusive and responsive. This re-examination aims to 
improve the learning experiences of students from diverse racial, ethnic, and cultural 
backgrounds (Kathleen Markey et al., 2023).  

For instance, in the United States, particularly in regions such as the Virgin 
Islands, the District of Columbia, and Mississippi, multi-racial communities serve as 
microcosms of global diversity (Government Accountability Office, 2022). Similarly, 
countries in Southern Africa, including South Africa, Namibia, and Lesotho, are 
experiencing similar demographic shifts, transforming educational institutions into 
dynamic and culturally rich learning environments (Finn & Steyn, 2017). In South 
Africa, centuries of migration from diverse backgrounds, including India, China, and 
Europe, have shaped a multicultural society. These diverse classrooms offer both 
opportunities and challenges. On the one hand, they serve as hubs for knowledge 
exchange, fostering deeper understanding and respect for varied worldviews and 
traditions (Ramnarain & Mavuru, 2021). Students benefit from this rich tapestry of 
perspectives, expanding their cognitive horizons. On the other hand, such diversity 
presents significant challenges in ensuring equitable educational outcomes for all 
students and in creating a truly inclusive and supportive learning environment 
(Makoelle, 2019). Achieving such an environment requires carefully designed 
pedagogical strategies that are sensitive to the distinct learning needs each student 
brings to the classroom. 
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Proactively addressing these challenges offers a pathway to enriching the educational journey for all students, 
ultimately preparing them to thrive in an increasingly interconnected global society (Fontenelle-Tereshchuk, 
2020). Teachers, therefore, become architects of inclusion, ensuring that each student's unique background is 
acknowledged and woven into the broader educational experience (Florian & Camedda, 2020). Identifying and 
addressing disparities is central to driving meaningful educational transformation (Gregory, Skiba, & Mediratta, 
2017). However, obstacles remain, ranging from systemic inequities in resource allocation to implicit biases 
embedded in teaching practices (Pagán, 2022). Addressing these issues requires an unwavering commitment to 
equity and the creation of classroom environments where every student feels acknowledged, respected, and valued. 

In this context, educational institutions act as powerful agents of social change (Herzog-Punzenberger, 2020), 
working to dismantle barriers that perpetuate inequality and cultivating environments where students' opportunities 
are not constrained by their ethnic or cultural background. This commitment to fairness equips students with the 
skills needed to engage productively in a globalized world where collaboration across diverse backgrounds is 
increasingly essential. Galos and Aldridge (2021) stress the importance of building equitable and nurturing 
educational environments that foster the development and well-being of all students. 

Despite the recognized importance of diversity in educational settings, significant gaps persist. Cultural 
stereotypes, often unaddressed, continue to shape teacher expectations, peer relationships, and students' sense of 
self-worth. While existing literature acknowledges the value of diversity (Hendrickson, 2025), it frequently fails 
to fully examine how biases and cultural assumptions subtly influence students' inclusion or exclusion within the 
classroom. Consequently, critical questions remain unanswered, particularly regarding the actual impact of multi-
racial classrooms on teaching effectiveness and student learning. Moreover, communication barriers in multi-racial 
classrooms, often driven by unconscious biases or differing communication styles, can either promote inclusion 
or inadvertently reinforce exclusion (Diachkova et al., 2025). These subtle but powerful informal interactions are 
often overlooked, yet they play a critical role in shaping students' sense of belonging and classroom dynamics. 

In light of these challenges, it becomes clear that while cultural and racial diversity enrich learning 
environments, meaningful gaps remain in how they are addressed. One key gap is the lack of comprehensive and 
practical frameworks that guide teachers in adopting inclusive teaching strategies and embedding diverse 
perspectives within curricula (Neves et al., 2023). Although inclusive teaching is widely promoted, there is limited 
empirical evidence on the effective, consistent practices that teachers can adopt to support diverse learners. Much 
of the current focus remains at the surface level, rather than deeply integrating diverse perspectives into curriculum 
design, instructional practices, and classroom interactions (Goodwin et al., 2023). Bridging these gaps requires 
more focused research on inclusive pedagogical strategies, curriculum adaptation, and policy interventions. In 
particular, exploring how cultural stereotypes and informal communication patterns influence teaching and 
learning is essential to developing more effective and inclusive educational models. 

While existing research has extensively examined multicultural education and diversity in classrooms, much 
of the literature remains concentrated on general inclusion strategies without fully integrating the theoretical lens 
of Critical Race Theory (CRT) into classroom-level pedagogical practice. Furthermore, limited attention has been 
given to comparative contexts that examine how inclusive teaching strategies operate differently across urban 
schools in developed countries and rural schools in developing nations. This creates a significant gap in 
understanding how localized socio-cultural, economic, and institutional factors intersect with racial dynamics in 
multi-racial classrooms. Addressing this gap is essential to developing pedagogical frameworks that are not only 
theoretically grounded but also contextually responsive and practically applicable across diverse educational 
settings. 

This study aims to contribute to both theory and practice by deepening the understanding of how cultural 
diversity shapes teaching practices, learner engagement, and social integration within multi-racial classrooms. 
Theoretically, it underscores the need for culturally responsive pedagogies that address the complex needs of 
learners from diverse racial and ethnic backgrounds. Practically, it offers evidence-based teaching strategies 
designed to promote inclusivity and encourage active participation in diverse educational settings. 

2. Theoretical Framework 

This study is anchored in Critical Race Theory (CRT), which provides a vital lens for examining issues of race, 
equity, and inclusion in education. CRT emerged in the late 1970s and gained significant traction throughout the 
1980s and 1990s, largely through the work of prominent scholars such as Derrick Bell, Kimberlé Crenshaw, 
Richard Delgado, Mari Matsuda, and Patricia Williams (Lawrence & Hylton, 2022). Their foundational 
contributions have shaped the core principles, methodologies, and continued evolution of CRT as an influential 
framework for interrogating systemic inequalities in education and society at large. In the present study, CRT is 
employed to guide the identification of exclusionary patterns and to highlight pedagogical strategies that foster 
equity, inclusion, and culturally responsive teaching. This theoretical lens enables a critical interrogation of 
prevailing societal norms and structures, offering pathways for transformative change in education (Delgado & 
Stefancic, 2001). 

Central to CRT is its challenge to the concept of color-blindness in education, a notion that disregards the 
significance of race in shaping lived experiences and institutional practices (Blaisdell, 2006). Instead, CRT 
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emphasizes the enduring role of race in influencing institutional, structural, and social dynamics. This perspective 
urges researchers and educators to critically examine how power relations, racial hierarchies, and cultural 
differences intersect within multi-racial classrooms (Delgado, 2011). It underscores that racism is not merely a 
matter of individual prejudice but is deeply embedded in institutional structures, including educational systems. 

In classroom settings, structural racism may be reflected in curriculum design, collaborative learning 
practices, assessment methods, and classroom interactions that often privilege dominant cultural narratives while 
marginalizing others. For instance, when teaching content prioritizes one language or historical perspective, 
students from minority backgrounds may feel excluded or undervalued. Such imbalances undermine inclusive 
educational experiences and contribute to disparities in student engagement and achievement. 

CRT encourages educators to confront and challenge these embedded inequities actively. It advocates for 
pedagogical practices that validate and affirm the cultural identities and lived experiences of all students (Chang 
& Viesca, 2022). Applying CRT in the classroom involves critically rethinking communication approaches, 
curriculum content, and assessment methods to ensure they are inclusive and responsive to the diverse racial and 
cultural realities represented in multi-racial classrooms. It further demands ongoing self-reflection on the part of 
educators to recognize and address their own biases, while fostering open dialogue about race, identity, and power 
dynamics. Importantly, CRT calls for the incorporation of counter-narratives into curricula, thereby amplifying 
the voices of historically marginalized groups and enriching classroom discourse (Ender, 2021). Through such 
approaches, schools can cultivate learning environments that are inclusive, equitable, and empowering for all 
students. 

In addition to CRT, this study draws upon Effective Schools Theory (EST), first articulated by Ronald 
Edmonds in the late 1970s. EST posits that all students, regardless of race or socio-economic background, are 
capable of academic success when schools provide high-quality instruction and supportive learning environments 
(Offutt-Chaney, 2023). EST promotes equitable access to educational opportunities and rejects any form of 
discrimination in school admissions or educational practices (Peck & Lewis-Durham, 2024). Like CRT, EST 
underscores the importance of inclusive teaching methods that address the diverse needs of learners, advocating 
for educational practices that value diversity, foster equity, and enhance the learning experiences of all students. 

The integration of CRT and EST in this study offers a comprehensive theoretical foundation, combining a 
critical analysis of structural inequalities with a practical emphasis on effective and inclusive teaching. Figure 1 
illustrates the conceptual framework mapping the interconnections between these two theories and their relevance 
to inclusive pedagogical practices. 

 

 

 

 

 

 

 

 

 

 

Figure 1: Diagram mapping the interconnections among the theories and concepts  

3. Materials and Methods 

This study employed a systematic literature review (SLR) to synthesize diverse insights from existing research. It 
focused on constructing a comprehensive understanding of pedagogical strategies in multi-racial classrooms. The 
data collection process involved a thorough examination of multiple journals indexed in SCOPUS, Web of Science 
(WoS), and the International Bibliography of the Social Sciences (IBSS), which were selected for their extensive 
coverage of high-quality research studies. The following search terms were used: ("multi-racial classroom" OR 
"multicultural classroom" OR "diverse classroom" OR "intercultural classroom") AND ("inclusive education" OR 
"inclusive pedagogy" OR "culturally responsive teaching" OR "critical race theory") AND ("teaching strategies" 
OR "learning outcomes" OR "collaborative learning" OR "peer learning" OR "curriculum adaptation"). The search 
focused on themes directly related to the effects of multi-racial classrooms, effective teaching strategies within 
such settings, and broader issues of inclusivity and cultural diversity. The review process closely followed the 
structured five-step framework proposed by Denyer and Tranfield (2009), providing a clear, replicable roadmap 
for the methodology (illustrated in Figure 2 of the study). 

Multi-racial Classroom 

Critical Race Theory Effective School Theory 

Cultural Identities Supportive Environment Inclusive Teaching 

Academic Success 

https://immi.se/index.php/intercultural


 

Journal of Intercultural Communication                   immi.se/intercultural 

205 

 
Figure 2: Five steps of an SLR (adapted from Mpuangnan & Roboji, 2024; Denyer and Tranfield, 2009) 

5.1. Step 1: Question Formulation 

The first phase involved clearly defining the scope and focus of the study, following the approach of Denyer and 
Tranfield (2009). This review targeted literature published between 2015 and 2025, a period selected to capture 
recent policy developments and emerging trends in multicultural education. The review was guided by the 
following research questions: 

1. How does a multi-racial classroom affect effective teaching and learning? 

2. How can inclusivity and cultural diversity be addressed in multi-racial classrooms? 

5.2. Step 2: Locating Studies  

In this phase, relevant studies were systematically identified, evaluated, and compiled in accordance with the 
research questions (Denyer & Tranfield, 2009). To ensure comprehensive coverage and minimize selection bias, 
the search included leading academic publishers and scholarly databases such as Sage, Taylor and Francis, and 
Springer. These sources were chosen for their accessibility within academic institutions and their frequent citation 
in similar research contexts. The search strategy employed thematic keywords focused on multi-racial classrooms, 
inclusive teaching practices, and cultural diversity in education. 

5.3. Step 3: Study Selection and Evaluation  

A rigorous and transparent multi-phase process was used to select and evaluate relevant articles. Table 1 presents 
a detailed breakdown of the inclusion and exclusion of articles across the three databases. In total, 151 articles 
were initially retrieved. For WoS, 43 articles were identified, of which 16 were included, 9 were excluded in the 
first screening, 13 were removed in a second rejection stage, and 5 were identified as duplicates. SCOPUS yielded 
61 articles, with 31 included, 15 excluded in the first stage, 7 excluded in the second stage, and 8 duplicates 
identified. IBSS contributed 47 articles, resulting in 27 included, 11 initially excluded, 6 excluded in the second 
round, and 3 duplicates. 

This detailed selection process ensured a robust and balanced representation of the available literature. 
Articles excluded at the initial stage typically failed to meet the core research focus, while subsequent exclusions 
were based on issues such as weak methodological rigor, outdated findings, or inappropriate publication types. 

Table 1: Articles Selected for the Study 

 
Database 

Articles 
Included 

Articles Excluded  
Total First Rejected 

Articles 
Second Rejected 

Articles 
Duplicated 

Articles 
WOS 16 9 13 5 43 
SCOPUS 31 15 7 8 61 
IBSS 27 11 6 3 47 
Total 74 35 26 16 151 

Source: By the Author  
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5.4. Step 4: Analysis and Synthesis  

Following article selection, the included studies were systematically analyzed and synthesized. The data extracted 
from these studies were categorized thematically to directly align with the previously stated research questions, 
allowing for a comprehensive and structured presentation of findings. 

4. Results 

The findings of this study are organized around two major themes. The first theme addresses the effects of multi-
racial classrooms on teaching and learning, while the second theme examines the effective teaching strategies used 
to foster inclusivity within such diverse classroom environments. Within each major theme, additional sub-themes 
were identified and are thoroughly discussed in the following sections.  

4.1. Effects of Multi-Racial Classrooms on Teaching and Learning 

The first theme focuses on how multi-racial classrooms influence the overall dynamics of teaching and learning. 
This theme is further divided into two categories: the positive effects and the challenges (adverse effects) that arise 
in multi-racial classroom settings. Table 2 provides a detailed summary of the specific issues and sub-themes 
identified across the reviewed literature. 

Table 2: Number of articles, and Effects of Multi-racial Classrooms on Teaching and Learning 

Variables Effects of Multi-Racial Classrooms No of 
Articles 

Positive  Multi-racial classrooms are hubs for collaborative learning 9 
Empower students to express their unique identities. 3 
Multi-racial classrooms provide students with practical experience for real-world 
interactions. 

5 

Cultivation of cultural competence and the refinement of interpersonal skills among 
students. 

3 

Development of strong communication skills among students. 2 
Negative  Misunderstandings in multi-racial classrooms can give rise to potential cultural clashes. 3 

Stereotypes, racism, and biases can be experienced within multi-racial classrooms. 4 
Diverse communication styles and language barriers can impact negatively on teaching 
and learning dynamics. 

2 

The educational materials and curriculum used in multi-racial classrooms can not 
adequately represent the diverse backgrounds of all students. 

4 
 

Total  35 
Source: By the Author  

The data summarized in Table 2 reveal a range of positive and negative effects reported in the studies. The 
positive effects include: fostering collaborative learning (identified in 9 articles), empowering students to express 
their unique identities (3 articles), providing students with real-world experiences that enhance their readiness for 
diverse environments (5 articles), cultivating cultural competence and refining interpersonal skills (3 articles), and 
enhancing communication skills (2 articles). 

On the other hand, several challenges were also identified. These include: the occurrence of cultural 
misunderstandings that may lead to conflicts (3 articles), the persistence of stereotypes, racism, and biases within 
classroom interactions (4 articles), communication difficulties due to differing communication styles and language 
barriers (2 articles), and inadequate representation of diverse student backgrounds within the curriculum and 
educational materials (4 articles). 

A key observation from Table 2 is the strong emphasis on the positive impact of multi-racial classrooms, 
particularly in promoting collaboration, which was the most frequently cited benefit (9 articles). This finding 
suggests that diversity, when effectively managed, can significantly enhance cooperative learning, foster mutual 
respect, and strengthen intercultural understanding among students. However, it is equally important to recognize 
that challenges such as stereotypes, biases, and curriculum limitations were also frequently reported (each in 4 
articles). The persistence of these challenges highlights the need for sustained efforts to develop inclusive 
pedagogical practices and culturally responsive learning environments. While the positive outcomes outweigh the 
challenges in frequency, the recurrent nature of the negative effects underscores their significance and the need for 
continuous attention from both educators and policymakers. 

4.2. Essential Teaching Strategies for Multi-Racial Classrooms 

The second major theme focuses on effective teaching strategies that foster inclusive learning environments in 
multi-racial classrooms. Through an extensive review of the selected articles, various pedagogical strategies were 
identified and are presented in Table 3 to provide deeper insights into best practices. 
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Table 3: Number of articles and essential teaching strategies for multi-racial classrooms 

Sr. 
No. Teaching Strategies No of 

Articles 
1 Teamwork and collaboration promote an inclusive learning environment in multi-

racial classrooms. 
4 

2 Teacher as a guide.  4 
3 Learning from others’ experiences and perspectives through structured activities.  3 
4 Peer learning activities. 4 
5 Engaging students in group discussions and debates 4 
6 Integrating diverse literature, artworks, or cultural artefacts into the curriculum. 4 
7 Use of real-life examples to bridge cultural gaps, and link learning to students' realities.  3 
8 Demonstrate inclusive behaviour to cultivate a culture of respect and acceptance. ` 5 
9 Use of community resources to enhance learning in multi-racial classrooms.  4 
10 Varied assessment techniques 4 
 Total 39 

Source: By the Author  

Table 3 outlines ten key strategies identified in the literature as essential for promoting inclusivity in diverse 
classrooms. Several prominent themes emerge from this analysis. Notably, collaborative approaches are strongly 
emphasized, including teamwork, peer learning, and group discussions, all of which were supported by four 
articles each. These strategies highlight the importance of interaction, shared learning, and cooperative engagement 
as key components of inclusive classrooms. 

The role of teachers also features prominently, with strategies such as "Teacher as a Guide" (4 articles) and 
"Demonstrating Inclusive Behaviour" (5 articles) underlining the pivotal role educators play in creating respectful 
and accepting classroom cultures. These teacher-led approaches align closely with the principles of Critical Race 
Theory (CRT), which emphasize the need for educators to acknowledge, challenge, and mitigate implicit biases 
within classroom settings. 

Additionally, the integration of diverse perspectives and cultural content into the curriculum emerged as a 
significant component of inclusive practice. Strategies such as "Integrating Diverse Literature, Artworks, or 
Cultural Artifacts into the Curriculum" and "Using Real-Life Examples to Bridge Cultural Gaps" were each 
supported by 3–4 articles, indicating growing recognition of the importance of culturally relevant content. While 
these latter strategies were slightly less frequent in the reviewed literature, they represent areas of emerging interest 
that warrant further research and development. 

Overall, the cumulative total of 39 articles reflects a rich and diverse landscape of teaching strategies designed 
to promote inclusivity in multi-racial classrooms. Among these findings, one of the most noteworthy observations 
is the consistent emphasis on teacher attitudes, behaviors, and facilitation skills as critical drivers of inclusivity. 
The findings suggest that teacher actions are equally, if not more, influential than curriculum content alone in 
shaping inclusive learning experiences. Similarly, the strong presence of collaborative, student-centered learning 
approaches reflects a clear trend toward interactive pedagogy that leverages diversity as a strength. 

While some culturally embedded practices (such as real-life examples and culturally responsive materials) 
appeared less frequently, their inclusion highlights a growing appreciation for the role of cultural identity in 
shaping meaningful learning experiences. Rather than indicating a lack of importance, the relative scarcity of 
research on these strategies suggests areas that are ripe for further scholarly investigation and practical exploration 
in future studies. 

5. Discussion 

The analysis of the findings has been structured around two broad themes: (1) the influence of multi-racial 
classrooms on both teaching and learning, and (2) the pivotal teaching strategies necessary to promote inclusivity 
and success in these diverse educational environments. Within each theme, comprehensive subthemes have been 
carefully explored and synthesized.  

5.5. Effects of Multi-Racial Classrooms on Teaching and Learning 

5.5.1. Positive Effects 

Multi-racial classrooms offer a range of positive impacts that extend well beyond traditional academic learning. 
These classrooms serve as dynamic hubs for collaborative learning, where students from diverse racial and cultural 
backgrounds engage in meaningful exchanges of perspectives and experiences (Goedhart et al., 2019). This 
diversity of thought stimulates dynamic discussions and collaborative projects, enabling students to explore 
multifaceted solutions and develop rich, culturally informed problem-solving approaches (Nokes-Malach et al., 
2015). 

By interacting with peers from varied cultural backgrounds, students cultivate empathy and appreciation for 
differing customs, traditions, and worldviews (Rucinski, 2022). These interactions create an environment where 
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students value each other’s contributions, fostering open communication, active listening, and an eagerness to 
integrate multiple perspectives into joint academic endeavors (Benner & Yan, 2015). While navigating cultural 
differences can present initial challenges, these very challenges encourage students to collaborate more effectively 
across cultural divides, promoting innovative teamwork and cross-cultural understanding (Billingham & Hunt, 
2016). As a result, students develop crucial collaborative competencies that will serve them well in both 
professional and social contexts (Brown, 2019). 

In addition, multi-racial classrooms serve as fertile ground for creativity and critical thinking. Exposure to 
diverse perspectives stimulates intellectual curiosity and encourages students to challenge assumptions, think 
critically, and explore new ideas (Wielzen & van Dijk-Groeneboer, 2018; Abacioglu et al., 2023). The cultural 
diversity inherent in these classrooms allows students to express their unique identities while engaging with peers 
from different backgrounds (Hendrickson, 2025). This freedom to celebrate one’s cultural heritage fosters a vibrant 
platform for artistic expression and intellectual synthesis. Students learn to combine diverse viewpoints into 
innovative solutions and creative endeavors (Prameswari et al., 2020). Moreover, the cognitive flexibility required 
to navigate different cultural norms enhances problem-solving skills, as students learn to approach challenges from 
multiple angles and adapt to unfamiliar situations (Chua, Sun, & Sinha, 2023). 

Multi-racial classrooms also provide authentic training grounds for real-world experiences, preparing students 
to navigate the complexities of increasingly globalized societies (Abacioglu et al., 2023; Weiner, 2016). Through 
daily interactions, students develop cultural competence, learning how to engage respectfully and effectively with 
individuals from diverse racial and cultural backgrounds. These experiences strengthen their ability to manage 
potential conflicts and misunderstandings arising from cultural differences (Mahali & Sevigny, 2022). Moreover, 
exposure to inclusivity and equity in the classroom fosters a broader appreciation for diversity and cultivates future 
advocates for social justice and equality (Buchs & Maradan, 2021; Ferguson-Patrick & Jolliffe, 2018). 

Beyond professional preparation, multi-racial classrooms nurture cultural competence and interpersonal 
skills, both of which are increasingly essential in today’s interconnected world (Mahali & Sevigny, 2022). 
Exposure to varying customs, traditions, and communication styles allows students to actively engage with and 
appreciate cultural differences, strengthening their intercultural sensitivity and open-mindedness. These 
interactions develop students' capacity to resolve conflicts and communicate effectively across cultural divides, 
fostering adaptability and flexibility in interpersonal relationships (Combs & Cepeda, 2023). As students learn to 
respect both their own heritage and the identities of others, they experience a heightened sense of belonging, 
mutual respect, and shared understanding, key factors in supporting personal growth and emotional well-being 
(Harris, 2017a). 

Furthermore, multi-racial classrooms play a crucial role in developing students’ communication skills. 
Exposure to diverse communication styles and linguistic differences helps students learn to adjust their 
communication strategies, improving their ability to convey ideas across culturally varied audiences (Harris, 2019; 
Zheng & Gao, 2019). Students not only enhance their verbal and non-verbal communication but also master the 
art of active listening, a skill that fosters empathy and deeper understanding of differing viewpoints. This ability 
to navigate multiple modes of communication builds a strong foundation for effective collaboration both within 
the classroom and in future professional environments. Students become skilled in articulating ideas clearly, while 
remaining attentive to cultural sensitivities, non-verbal cues, tone, and context, essential components of effective 
cross-cultural communication. 

5.5.2. Negative Effects  

While multi-racial classrooms offer significant opportunities for learning and growth, they also present notable 
challenges that can hinder the educational experience if not carefully managed. One such challenge is the potential 
for cultural clashes arising from the diverse backgrounds and perspectives of students (Diallo & Maizonniaux, 
2016). Differences in cultural norms, communication styles, values, and belief systems may lead to 
misunderstandings or conflicts during classroom discussions, group projects, or collaborative activities. 
Addressing these clashes requires an open-minded and respectful approach that fosters deeper understanding and 
mutual appreciation among students (Addy, 2015). In this process, teachers play a crucial role by promoting 
cultural awareness, mediating conflicts, and guiding students toward respectful and inclusive engagement (Asma 
& Alkaabi, 2023). By acknowledging and embracing cultural differences, educators can transform potential 
conflicts into valuable learning opportunities, ultimately preparing students to thrive in an increasingly 
interconnected and diverse world. 

In addition to cultural clashes, stereotypes, racism, and biases remain significant barriers within multi-racial 
classrooms (Beitelspacher & Ottley, 2018). These biases may manifest in the form of assumptions about students' 
academic abilities, communication styles, or behavioral tendencies based on their racial or cultural backgrounds. 
For example, stereotypes suggesting that certain racial groups excel in particular academic subjects may lead to 
misguided expectations or unequal treatment of individual students (Griffith, 2022). Such biases can contribute to 
exclusion, isolation, and reduced participation, as some students may hesitate to engage with peers from different 
backgrounds due to fear of judgment or misunderstanding. This, in turn, undermines collaboration and limits 
opportunities for meaningful intercultural exchange. To overcome these obstacles, teachers must foster an 
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inclusive classroom culture that actively challenges stereotypes and encourages students to value and learn from 
each other’s diverse perspectives (Sanger, 2020). Educators must adopt intentional strategies that empower 
students to recognize, confront, and deconstruct harmful biases, thus creating authentic opportunities for 
intercultural collaboration grounded in mutual respect and understanding (Abacioglu, Volman, & Fischer, 2021). 

Another persistent challenge in multi-racial classrooms lies in communication differences and language 
barriers, which can disrupt teaching and learning dynamics (Bredtmann, Otten, & Vonnahme, 2021). Students 
from various cultural backgrounds may employ different communication styles; while some may communicate 
directly and assertively, others may rely on more indirect, nuanced, or non-verbal forms of expression. These 
variations can easily lead to misunderstandings during class discussions or group work. For instance, direct 
communicators may perceive indirect communicators as evasive or unclear, while indirect communicators may 
find direct approaches confrontational or insensitive. Additionally, language proficiency further complicates these 
challenges. Students who are not fluent in the classroom's primary language may struggle to express themselves, 
follow instructions, or fully participate in discussions (Diette & Oyelere, 2017). For example, a student learning 
English as a second language may hesitate to contribute, and such hesitations may be misinterpreted as 
disengagement, resulting in reduced participation and diminished confidence. Therefore, accommodating these 
differences is essential for creating inclusive classrooms where all students feel empowered to actively engage and 
fully participate in the learning process. 

Moreover, the content and design of educational materials and curricula often fail to adequately reflect the 
diversity present within multi-racial classrooms (Diallo & Maizonniaux, 2016). When curricula disproportionately 
focus on the experiences, histories, and contributions of a dominant cultural group, students from underrepresented 
backgrounds may feel marginalized or invisible (Pugach, 2020). For instance, a history curriculum that primarily 
centers on European achievements may overlook significant contributions from African, Asian, or Indigenous 
cultures. Similarly, literature courses that predominantly feature authors from one cultural background may fail to 
resonate with students whose lived experiences and cultural identities are not represented. A student of African 
descent, for example, may struggle to engage with literature that does not reflect their cultural heritage. 
Comparable gaps are also observed in science, where examples drawn exclusively from Western medical practices 
may fail to acknowledge Eastern medical traditions and perspectives. These omissions create a disconnect between 
students’ identities and the educational content, resulting in disengagement, diminished motivation, and weakened 
academic performance (O’Bryan, 2021; Chu, 2017). To foster equitable educational experiences, it is essential for 
curricula to incorporate diverse cultural perspectives, ensuring that all students see their identities and 
contributions reflected in the learning process. 

5.6. Essential Teaching Strategies in Multi-Racial Classrooms 

Teaching in multi-racial classrooms requires carefully designed strategies that promote inclusivity, respect for 
diverse perspectives, and the creation of supportive learning environments. In U.S. urban schools, where students 
often represent a wide range of cultural, linguistic, and socioeconomic backgrounds, forming mixed groups can 
foster rich, meaningful learning experiences. For example, during a history project that involves analyzing events 
from multiple perspectives, students’ varied backgrounds can enrich discussions and promote deeper 
understanding (Paju, 2022). 

To ensure success in such diverse environments, teachers benefit greatly from ongoing professional 
development that equips them with culturally responsive teaching methods (Honkasilta et al., 2019). Additionally, 
the establishment of clear group norms, such as mutual respect, active listening, and inclusive participation, 
ensures that all voices are heard and valued during collaborative learning tasks (Kitchen, Berry, & Russell, 2019). 

In contrast, applying these strategies in rural South African classrooms presents unique challenges and 
opportunities. Teachers may need to adopt a more intentional approach to forming inclusive groups and 
encouraging participation, particularly among students who may be unfamiliar with collaborative learning formats. 
For example, during science experiments, assigning specific roles based on students’ individual strengths, such as 
observing, recording, or presenting, can ensure meaningful participation for every student (Tsukada et al., 2016). 
However, due to the more traditional nature of instruction common in many rural schools, students may require 
additional support to adapt to collaborative learning approaches. Clearly defined guidelines that encourage respect 
and foster open sharing of diverse viewpoints are essential for building a safe and supportive learning environment 
(Kitchen, Berry, & Russell, 2019). 

Despite differences between urban and rural settings, teachers in both contexts often face common barriers, 
such as resistance from colleagues, lack of resources, or limited time for lesson planning and implementation of 
inclusive practices. In U.S. urban schools, teachers may feel overwhelmed by the demands of addressing their 
students’ diverse learning needs, while in rural South African schools, limited access to teaching materials, 
technology, and professional development opportunities can impede the adoption of inclusive approaches 
(Honkasilta et al., 2019). Nevertheless, with institutional support, targeted professional development, and 
collaborative planning among educators, many of these challenges can be successfully addressed. 

Collaborative strategies, such as guided facilitation, post-task reflection, and equitable assessment, have 
proven effective in promoting inclusivity and deeper learning in multi-racial classrooms. In U.S. urban schools, 
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where cultural and linguistic diversity is often highly visible, teachers can guide classroom debates on societal 
issues by presenting a variety of perspectives without promoting a single dominant viewpoint (Rabin, 2020). For 
example, debates on immigration policy can incorporate diverse narratives, data, and media sources that encourage 
students to examine multiple cultural standpoints, fostering empathy and fairness. Post-collaboration reflections 
also play a valuable role in helping students process how differing viewpoints have enriched their group work 
(Mebert et al., 2020). 

In rural South African classrooms, however, implementing these strategies may require additional adaptation 
and support. Cultural diversity may be less visible and may revolve more around language, traditions, or 
socioeconomic differences rather than race or nationality. Reflection activities, such as discussing how different 
cultural traditions influenced group tasks, often require structured facilitation by teachers who may be less familiar 
with student-led dialogue formats (Mebert et al., 2020). Creative projects, such as music composition, can also 
serve as powerful tools for fostering belonging (Kelly-Ann, 2021). However, limited access to instruments, 
technology, or culturally diverse materials can constrain creative expression. In such cases, teachers may need to 
draw upon local cultural knowledge and community resources to enrich students' learning experiences. 

Both educational contexts face shared barriers. In U.S. schools, while resources may be more readily available, 
time constraints and rigid curricular demands can limit opportunities for reflective or process-based assessments. 
Furthermore, some educators may feel unprepared or resistant to open-ended learning activities. In rural South 
African schools, large class sizes, limited teacher training, and a shortage of teaching materials often present 
substantial challenges. Implementing equitable assessments that fairly value both individual and group 
contributions may be particularly difficult in the absence of appropriate tools and institutional support 
(Mpuangnan, 2024). Nonetheless, with flexibility, creativity, and sustained professional support, these strategies 
can be successfully adapted. Teachers in both contexts must be empowered to utilize culturally relevant resources 
and reflective practices that nurture inclusive, collaborative, and student-centered learning environments. 

Another important strategy for promoting inclusivity in multi-racial classrooms involves creating 
opportunities for students to learn directly from each other's experiences and perspectives. In both U.S. urban and 
rural South African classrooms, these peer-to-peer learning activities can cultivate empathy and foster a sense of 
belonging. In urban schools, where cultural and linguistic diversity is often highly visible, students can readily 
share personal stories and cultural insights during classroom discussions on topics such as historical events. For 
example, students from diverse ethnic backgrounds may offer personal accounts of how their families experienced 
civil rights movements, thereby deepening collective understanding and empathy (Chahar Mahali & Sevigny, 
2022). Structured activities, such as small-group discussions, provide effective frameworks for promoting active 
listening and respectful engagement (Moloney & Saltmarsh, 2016). 

In rural South African classrooms, however, students may initially be more reluctant to share personal 
experiences due to the subtler nature of diversity and limited prior exposure to such open dialogue formats. 
Teachers play a critical role in creating a safe and trusting environment that encourages student sharing. This 
process may begin with more structured reflective exercises, such as written reflections or guided journaling, 
before progressing to open class discussions (Seralidou & Douligeris, 2021). 

In both contexts, teachers may face similar barriers, including a lack of resources, competing curricular 
demands, and staff reluctance to implement unfamiliar approaches. In urban settings, large class sizes and 
standardized testing pressures may limit opportunities for these inclusive activities, while in rural schools, limited 
access to professional development and teaching materials may hinder implementation (Chahar Mahali & Sevigny, 
2022). Nevertheless, when teachers receive appropriate support and resources, these strategies have the potential 
to transform multi-racial classrooms into inclusive spaces that foster empathy, cultural understanding, and 
meaningful student engagement. 

5.7. Peer Learning Activities in Multi-Racial Classrooms 

Peer learning activities represent an invaluable component of inclusive education, offering dynamic opportunities 
for students to teach and learn from one another while engaging with diverse perspectives (Zhang, 2023; Shekhar 
& Shailendra, 2021). In U.S. urban schools, where cultural and linguistic diversity is widespread, pairing students 
with varied strengths can foster deep and meaningful learning experiences. For example, during a collaborative 
multimedia project on renowned scientists, one student proficient in technology might design the digital elements, 
while another with cultural expertise could provide insight into how the scientist's work is perceived in different 
cultural contexts (Zhang, 2023; Vanderhoven et al., 2015). This diversity of input not only enhances academic 
content but also encourages mutual respect and appreciation for differing worldviews. 

In contrast, rural South African classrooms often face unique challenges, such as language barriers and limited 
access to digital resources. While students possess rich knowledge of local culture, technological limitations may 
hinder their participation in multimedia projects. In these contexts, teachers may need to adapt by employing low-
tech tools such as poster boards, hand-drawn visuals, or local artifacts to facilitate collaborative peer learning. 
Community-based projects may also serve as valuable alternatives to technology-intensive activities, allowing 
students to engage meaningfully with culturally relevant content (Ylimaki & Brunderman, 2022). Barriers in both 
contexts include resource limitations, staff unfamiliarity with student-centered learning, and resistance to adopting 
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unfamiliar instructional approaches (Shekhar & Shailendra, 2021). Nevertheless, with appropriate support and 
adaptation, peer learning strategies can be successfully implemented across both educational settings. 

5.8. Group Discussions and Debates 

Group discussions and debates serve as powerful methods for promoting inclusive learning, particularly in multi-
racial classrooms (Guo et al., 2024; Shi & Tan, 2020). In U.S. urban schools, students’ diverse socio-economic 
and cultural backgrounds provide a wide range of perspectives that enrich classroom dialogue. For instance, during 
a debate on environmental challenges, one student might address urban air pollution while another from a flood-
prone region might discuss rising sea levels. Such diversity encourages critical thinking and helps students broaden 
their understanding of global issues (Guo et al., 2024; Shi & Tan, 2020). 

In rural South African classrooms, students may share more similar local environmental experiences, such as 
drought or soil erosion, but bring deep local knowledge to these discussions. For example, a student from a farming 
family may explain how climate shifts affect food production. However, limited digital resources may restrict 
exposure to global perspectives, requiring teachers to supplement lessons with community resources such as radio 
broadcasts, local newspapers, or guest speakers. Barriers in both contexts include teachers' discomfort with 
facilitating debates, lack of training, large class sizes, and rigid curricular expectations. Nevertheless, with 
institutional support, these methods can enable students to appreciate multiple perspectives and engage deeply 
with real-world challenges (Krebs, 2020; Yee & Hassan, 2024). 

5.9. Integrating Diverse Literature, Artworks, and Cultural Artifacts 

Integrating culturally diverse texts and materials into the curriculum offers a meaningful way to expose students 
to multiple worldviews and foster empathy (Garcia‐Lazo et al., 2024). In U.S. urban schools, where 
multiculturalism is highly visible, students can find personal relevance in reading autobiographies or novels 
addressing themes such as migration, identity, or intergenerational conflict. For example, novels about South Asian 
families navigating cultural expectations or immigrant experiences in Western societies allow students to reflect 
on their own or peers’ lived realities (Naji, Subramaniam, & White, 2019; Lipiäinen et al., 2020). Such texts 
encourage students to engage with complex societal themes and promote empathetic understanding (Mebert et al., 
2020). 

In rural South African contexts, students may connect more deeply with local cultural artifacts, oral traditions, 
and indigenous narratives. For example, African folktales that emphasize community values and resilience can 
foster cultural pride and promote critical engagement. However, teachers often face challenges such as limited 
access to diverse literary resources, particularly in under-resourced schools. In these situations, oral storytelling 
and community elders can supplement printed materials and enrich cultural understanding. 

5.10. Using Real-Life Examples to Bridge Cultural Gaps 

Real-life examples serve as effective tools for connecting academic content to students' lived experiences, bridging 
cultural gaps, and deepening engagement (Goethe, 2019; Mebert et al., 2022). In U.S. urban schools, for instance, 
history lessons on the Civil Rights Movement can be enhanced through personal narratives, interviews, and 
documentaries that reflect the lived experiences of diverse communities. Highlighting figures such as Rosa Parks 
alongside lesser-known local activists helps make history emotionally resonant and relatable. 

In rural South African classrooms, teachers can draw on local narratives, such as community anti-apartheid 
histories or the lives of figures like Steve Biko. Oral histories, guest speakers, and community members can serve 
as rich resources to bring history alive, while also fostering cultural pride and ownership of historical narratives. 

In science or economics lessons, real-world examples can also be tailored to students' cultural contexts. For 
example, U.S. urban students might compare rooftop farming in New York with Indigenous ecological knowledge, 
while South African students may explore local water conservation practices or mining’s economic impact. These 
locally grounded approaches foster culturally relevant learning even in resource-constrained environments. 

5.11. Demonstrating Inclusive Behavior 

Modeling inclusive behavior in multi-racial classrooms is a powerful teaching strategy that fosters respect, 
acceptance, and belonging (Rapp & Corral-Granados, 2021). In U.S. urban schools, teachers can integrate 
narratives from African American, Latino, Asian American, and immigrant communities into lessons. For instance, 
history classes may explore the Civil Rights Movement alongside immigration stories and Indigenous histories, 
offering students a multifaceted view of American society (Rapp & Corral-Granados, 2021; Aas et al., 2023). 
Inclusive dialogue and respectful debates signal to students that all backgrounds are valued (Leath et al., 2019). 

In rural South African classrooms, while racial diversity may be less visible, linguistic and cultural differences 
remain significant. Teachers can incorporate indigenous knowledge systems, recognize local languages such as 
isiZulu or isiXhosa, and invite community elders to share traditional narratives. These efforts communicate to 
students that their identities are respected and celebrated, promoting emotional well-being, academic engagement, 
and a sense of belonging (Aas, 2021; Walton & Webster, 2019). 
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5.12. Leveraging Community Resources 

Community resources offer unique opportunities to enrich learning and foster inclusivity in multi-racial classrooms 
(Mensah, 2023). Inviting guest speakers from diverse cultural backgrounds allows students to gain first-hand 
insights into traditions, professions, and lived experiences (Akpan & Umoh, 2016; Steele & Leming, 2022). 
Community-based projects or field trips to cultural centers, museums, or religious institutions can immerse 
students in authentic cultural experiences, making learning more dynamic and impactful. 

Service-learning projects with local organizations, such as food banks, homeless shelters, or community 
centers, also cultivate empathy and social responsibility by exposing students to the challenges faced by diverse 
populations (Joseph & Said, 2020). These experiences promote civic engagement while helping students develop 
a stronger sense of connection to their communities. 

5.13. Addressing Cultural Stereotypes and Informal Communication 

Addressing cultural stereotypes and managing informal communication are essential elements for creating 
inclusive classrooms. Egitim (2024) emphasizes that developing critical cultural competence among teachers helps 
challenge underlying biases that hinder equitable learning. Similarly, Delogu and Greenier (2025) advocate for 
transcultural pedagogies that recognize how educators’ cultural perceptions shape classroom dynamics. When 
guided by open dialogue and cultural sensitivity, informal communication can foster mutual understanding and 
build inclusive relationships among students. 

5.14. Culturally Responsive Assessment Practices 

Adopting varied assessment techniques is vital for ensuring equitable evaluation in multi-racial classrooms 
(Bonner, 2016). Culturally responsive assessments recognize students' diverse learning preferences, strengths, and 
communication styles. For example, in a history class, teachers might offer oral presentations alongside written 
exams to accommodate students from oral traditions (Herzog-Punzenberger et al., 2020). 

Project-based assessments allow students to demonstrate understanding through creative mediums such as art, 
music, or multimedia presentations (Mpuangnan et al., 2021). In science, for instance, students may create models 
or videos to explain complex concepts, while in language classes, group discussions on culturally relevant topics 
can simultaneously assess language proficiency and foster intercultural understanding (Yan et al., 2021). 

Alternative assessments, like portfolios or performance evaluations, offer additional flexibility. For example, 
a student who struggles with written math tests may excel when allowed to compile a portfolio showcasing their 
real-world problem-solving skills. These assessment methods validate diverse learning styles while providing 
comprehensive and meaningful evaluations. 

This study extends the application of Critical Race Theory (CRT) within the context of multi-racial classrooms 
by demonstrating how CRT principles operate across both Global North and Global South educational settings. 
While much of the existing CRT scholarship has primarily focused on systemic racism in broader institutional or 
legal structures, this study highlights how micro-level classroom interactions, including peer learning, informal 
communication, and teacher-student dynamics, serve as critical sites where racialized experiences are either 
reproduced or disrupted. By integrating CRT with Effective Schools Theory, the research offers a nuanced 
framework that addresses both structural inequities and the pedagogical responsibilities of teachers in fostering 
culturally responsive classrooms. This combination contributes to the growing discourse that CRT is not only a 
tool for analyzing power structures but also a practical lens for developing inclusive, day-to-day teaching practices. 
The findings emphasize the importance of teacher agency, localized adaptation, and culturally anchored 
pedagogies as essential extensions of CRT-informed educational research. 

6. Recommendation 

Based on the findings of this study, several key recommendations are proposed to enhance inclusivity and equity 
in multi-racial classrooms. 

First, professional development programs should prioritize training teachers in cultural competence and 
inclusive pedagogies. Equipping educators with these essential skills enables them to better support learners from 
diverse racial, cultural, and linguistic backgrounds, ensuring that no student is disadvantaged by cultural 
misunderstanding or bias. 

Second, schools should actively engage families and communities to build culturally responsive support 
systems. Strong partnerships between schools and communities foster trust, mutual respect, and shared 
responsibility in creating inclusive learning environments. By involving families, schools can better understand 
students’ cultural contexts and tailor educational practices to meet diverse needs more effectively. 

Furthermore, teachers should continuously assess and adapt their teaching methods to address the evolving 
needs of all students. This ongoing reflection ensures that instructional approaches remain inclusive, relevant, and 
responsive to the dynamic composition of multi-racial classrooms. 
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Supporting educators in adopting diverse teaching strategies is also essential. Employing a variety of 
instructional techniques accommodates different learning styles and abilities, promoting equitable access to 
learning opportunities and maximizing student engagement and achievement. 

Additionally, teachers should intentionally incorporate multiple cultural perspectives into their lessons 
through the use of inclusive materials and resources. Such practices not only validate students’ cultural identities 
but also enrich classroom discussions, broaden worldviews, and foster a sense of belonging among all learners. 

Creating safe and respectful classroom spaces for open dialogue on race and culture is equally important. 
Encouraging honest and thoughtful conversations helps dismantle stereotypes, build empathy, and promote unity 
within diverse student populations. These discussions lay the groundwork for more inclusive attitudes both inside 
and outside the classroom. 

Finally, future researchers are encouraged to conduct comparative studies between urban schools in developed 
countries and rural schools in developing nations. Such research would help identify context-specific best practices 
for inclusive education, offering valuable insights that can inform policy and practice across diverse educational 
settings. 

7. Conclusion 

The growing diversity in schools, fueled by global migration, offers valuable opportunities for enriching learning 
environments with varied perspectives. At the same time, it poses complex challenges that require educators and 
institutions to adapt teaching practices to meet the needs of all learners. As students arrive with unique cultural 
backgrounds, communication styles, and ways of learning, educators face increasing pressure to create inclusive 
environments. This calls for teaching methods that accommodate and celebrate these differences, fostering equity 
and engagement. This study draws on Critical Race Theory (CRT) to emphasize the need for culturally responsive 
teaching. Such approaches help promote fairness, equity, understanding, and inclusivity in diverse classrooms. 

The findings reveal that multi-racial classrooms serve as vibrant spaces where creativity, collaboration, and 
meaningful intercultural interactions thrive. These classrooms provide authentic training grounds that prepare 
students for real-world multicultural environments, enhancing their cultural competence and interpersonal skills. 
However, alongside these benefits, the diversity of backgrounds and perspectives can also give rise to challenges 
such as cultural misunderstandings, stereotypes, implicit biases, and instances of racism. Despite these obstacles, 
the study demonstrates that effective teaching in multi-racial classrooms is attainable through strategies such as 
guided facilitation, reflective learning activities, equitable assessment practices, and culturally sensitive 
instructional methods that foster inclusion and deepen mutual understanding. 

Peer learning activities, group discussions, and debates on contemporary social issues further enhance 
inclusive learning by encouraging students to share their experiences, critically engage with diverse perspectives, 
and develop mutual respect. These interactive pedagogical approaches enrich the educational experience, foster 
empathy, and cultivate essential skills needed for students to succeed in increasingly diverse societies. 

This study contributes to both theory and practice by broadening the understanding of how cultural diversity 
shapes teaching practices, learner engagement, and social integration. The findings offer valuable insights for 
educators and policymakers, presenting effective pedagogical strategies that promote inclusivity and active 
participation in culturally diverse classrooms. To build upon these insights, future research should explore how 
cultural stereotypes, unconscious biases, and informal communication patterns influence students' sense of 
belonging and academic success. Such investigations would further support the development of inclusive 
educational practices that ensure all students feel valued, respected, and empowered to succeed. 

8. Limitations 

In order to ensure the credibility and reliability of this systematic literature review, careful consideration was given 
to the quality and potential biases of the included studies. Each study was assessed based on methodological 
soundness, theoretical coherence, and research transparency. Preference was granted to studies with clearly 
articulated research questions, appropriate sampling methods, and rigorous data analysis. Despite these efforts, 
several limitations emerged that must be acknowledged. 

One key limitation is the clear geographic imbalance within the reviewed literature. The majority of studies 
analyzed were conducted in Global North contexts, limiting the generalizability of the findings to educational 
settings in the Global South. Cultural, educational, and socio-political contexts in many Global South countries 
differ significantly from those in Western contexts, and this imbalance may restrict the applicability of the findings 
to diverse global settings. As a result, the conclusions drawn may not fully capture the unique cultural dynamics, 
systemic inequities, or educational challenges faced by educators and students in underrepresented regions. 

Additionally, variations in sample sizes and study scopes were observed across the reviewed literature. While 
some studies utilized large, diverse participant groups that enhanced the validity of their findings, others relied on 
smaller or narrowly defined samples that limited the breadth of their conclusions. In some cases, Journlimited al 
of Inrepotercurtinlntug ral on Communiparticipancatiot  demographics or contextual factors further complicated 
the abilityimm ito.s en/ifullyte rctulassesusral the strength and relevance of the evidence. These gaps highlight the 
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need for future research that prioritizes greater diversity,  contextual sensitivity, and comprehensive reporting to 
ensure balanced and meaningful insights that can better inform inclusive educational practices across a broader 
range of settings. 
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